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1995 ; 2005など)、これまで徳間 (1995)が示
した障害現併の 5段階を考慮した実践がなされ
てきた(jiJl宣伝・ 7K1 .石 IJl・松井， 2012;凶・
磁波， 2010;水野) 2005a; 2005bなど)。 な
お、徳1 (1995) は、「気づきの段、 r9:11識
化の段階J、[情緒的出fiJ干の段階j、「態度形成段
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i階j、「受谷1[ワ行動の段階j の 5段階を示し(表













J!予や機能の差 b'~ が J守つ意味を土n る段階である。そのためには自分の身体の機能を矢口り、また障害の151 問、症状、
障害者の/1:.泊、 I;tf害者に按する抜し方、エチケットやマナーなど、広範囲にわたる知識を得なくてはならない。
[第 3段階 'ilij ~:削<J 旦Il併の段階 i
第 2段!惜の知識化の段階と詑タIJされる段階である。障害児・者との直按l下Jな岐触(統合保育、統合教育、地域で
行われるイベント、 ITで1J!1然会うことなど)や!日1接的な接触(テレどや!決filなどの映像、書物、 j詩Iの大人の話な
ど)をiliして、 F:trtir者の clisability(機能而での的害)や handicap(社会的 tJ~ 痛み)を f こころで感じる段階j と
える。
[Êl~ 4段1;皆 態!支 }r~Jj比 J;支 |;iムワ
十分な第 2段階の午:官と第 3段階の体験をもったありJ4、i出切な認識(体験的裏付けを持った知識、陣容観)が形
成され、 llf己主者に対する)@II:'な態度が形成される段供与である。いったん態度が形成された後に、それを十Ii完寸るj陪




会社、地 i域、組 i止のグループなど)に部書名が参加することを~~然のように受け入れ、また障害者に対する lJ1 JJ))fj
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Suggesting the Phase Model for the Education for 
Understanding Physical Disabilities and Developmental Disabilities 
1n this thesis， we structured a phase model for indicating the phase of education relating to 
understanding physical disabilities and developmental disabilities and what kind of steps they 
need to go th1'ough to lea1'n about them 
Education fo1' unde1'standing physical disabilities starts with 1'ecogniz幻ingtha t there are 
peopコ1ewho have di話fお1'entcharacteristics thar口1ourselves. Thenラ weteach them about“items 
used by people with disabilities and how they are used". Furthe1'mo1'e， they 1earn that“peop1e 
with disabilities can live the same way as people without disabilities". And then， they learn the 
specifics of “the t1'oub1esome matters for people with disabilities in a daily life" as the 
knowledge necessa1'y fo1' creating a society fo1' living with people with disabilities， and“c1'eative 
ways to live for peop1e with disabilities". After that， they learn the “assistance methods to 
help people with disabilities". Through this kind of 1earning， children think more about “the 
way of thinking on living with people with disabilities" 
In the education fo1' unde1'standing developmental disabilities， we make fictional character 
who has characteristic behaviors disp1ayed by children with deve10pmental disability， and have 
them think about how to interact with him. 1n addition to this inst1'uction， we promote the 
child1'en to "realize" that“there are people who have characteristics that are diffe1'ent f1'om 
them". After this inst1'uction， we let them know“why they display behavio1's that a1'e diffe1'ent 
from ou1'selves". After that， they learn the specific“matters that people with disabilities are 
troubled in daily livesぺandlearn about what kind of assistance would help them. By 
integrating those educations， we lead our students to think about“wha t they should do to be a 
member of the same society who respects one another" and how the society needs to be changed. 
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